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【研究論文】
APilot　Study　on　Learner　Autonomous
Development　through　Collaborative
　　　　　　　Learning　in　Listening　Classes
　　　　　　　　　　　at　a　University　in　Japan
TSUDA，　Hiromi
Abstract
　　　Apilot　study　was　conducted　on　collaborative　learning（CL）introduced　to　listening　classes　at
auniversity　in　Japan．　Tsuda（2006）has　demonstrated　that　CL　is　effective　in　promoting　learner
autonomy　in　English　reading　classes　at　a　junior　high　school．　The　current　study　argues　that　CL　is
also　effective　in　cultivating　autonomous　learning　attitudes　in　English　listening　classes　at　the　univer－
sity　level．　The　research　comprised　a　questionnaire　and　written　reports　by　students．　The　same
questionnaire　was　administered　twice：at　the　end　of　the　spring　and　fall　semesters　in　2010．　Based　on
the　results　of　the　terrn　English　examination　and　classroom　quizzes，　students　were　divided　into　three
groups：high－　（HG），　mid－（MG），and　low－proficiency　groups（LG）．　Both　quantitative　and　qualitative
analyses　were　conducted．　In　sum，　students　enjoyed　sharing　a　lot　of　different　points　of　view　among
group　members．　In　addition，　the　HG　was　aware　of　the　effectiveness　of　integrated　learning　in　English
classes　and　the　MG　was　highly　motivated　to　learn　English．　On　the　other　hand，　the　LG　often　brought
up　the　difficulty　of　speaking　English　and　expressed　their　irritation　during　discussion．
K⑳ωOrdS：interaCtiOn，　learner　aUtOnOmy，　meta・COgnitive　aWareneSS，　mOtiVatiOn
　　　Since　Benson（2001，　p．12）emphasizes　the　importance　of　collaboration　in　learning　for　the
development　of　autonomy，　CL　has　been　increasingly　drawing　researchers’　and　teachers’　attention
both　in　English　pedagogy　in　Japan　and　in　foreign　language　pedagogy　elsewhere（Zimmerman＆
Schunk，2001）．　Johnson　and　Johnson（1989）investigated　three　type　of　learning：individual　learn－
ing，　collaborative　learning，　and　competitive　learning　and　they　showed　that　collaborative　learning
is　much　better　than　the　other　two　learning　styles　from　the　viewpoint　of　promoting　learner　auton－
omy．　At　that　time，　it　is　believed　that　it　is　very　hard　for　Japanese　students　to　collaborate　in
learning．　These　days，　however，　Japanese　students　have　gradually　changed　since　Yutoγi’Kyoiku’
1　The　goal　of　Yutori－kyouiku　curriculum　is　to　develop　individual　interests　and　therefore　the　Ministry　of
　　Education，　Culture，　Sports，　Science　and　Technology　reduced　the　total　amount　of　school　hours　and　the
　　amount　of　teaching　materials．　However，　it　resulted　in　the　decline　of　academic　ability　of　the　students，
　　Therefore　the　new　guidelines　for　teaching　were　issued　in　2010　and　the　curriculum　was　modified，
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（lndividual－interests　based　Teaching）was　introduced　into　the　elementary　schools．　Sato
（2004），mainly　focusing　on　elementary　school　education，　suggests　that　CL　could　replace
the　S〃勿嘘副o－betsu　Gahπshu（Proficiency－based　Teaching）where　the　students　with　simi－
lar　proficiency　levels　learn　together．　He　insists　that　CL　is　the　best　way　to　raise　students’
motivation　and　to　promote　learner　autonomy　as　well（Sato，2004）．
　　　Recent　trends　in　pedagogical　research　show　that　great　importance　is　attached　to　the
social　context（Norton＆Toohey，2001）or　pedagogical　context　of　learners（Gu，2003）．
Chamot（2001）and　Macaro（2006）insist　that　socio－cultural　factors　are　as　important母s
individual　factors．　On　the　other　hand，　Gao（2010），　Little（1999），　and　Littlewood（1999）
point　out　that　individual　differences　are　as　important　as　cultural　differences　in　pedagogical
education　research．　In　light　of　these　findings，　the　present　research　takes　into　consideration
the　individual　context　and　the　socio－cultural．　context　as　well，
　　　This　pilot　study　explores　the　claim　that　CL　is　an　effective　means　to　promote　an　aware－
ness　of　autonomous　learning　in　EFL　listening　classes　at　the　university　level　in　Japar1．　To
investigate　the　role　of　CL　in　the　course　of　Iistening－skill　acquisition，　the　following　three
research　questions　are　considered　in　this　pilot　study．
（1）How　effective　is　CL　for　English　listening　instruction　at　the　university　level　in
　　　Japan？
（2）How　differently　do　students　with　varying　proficiency　levels　feel　about　CL？
（3）What　are　the　probleMs　of　using　CL　at　the　university　level？
　　　Based　on　a　socio－cultural　approach，　the　researcher　uses　the　term“collaborative　learn－
ing”to　refer・to　working　together　to　achieve　a　common　goal　through　interacting　with　peers．
It　is　one　of　the　learner・centered　learning　methods　whereby　students　focus　on　the　learning－
process　rather　than　on　the　results．　Students　ate　given　an　oPPortunity　to　do　this　through
interaction，　They　can　become　aware　of　various　ways　of　thinking，　deepen　their　thoughts　or
widen　their　views，　but　they　do　not　need　to　agree　oh　a　common　result．
　　　Autonomy　in　learning　is　defined　by　Holec（1981，　p．3）as“the　ability　to　take　charge　of
one’刀@own　learning．”Benson（2001，　p．13）states　that“autonomy　could　be　developed　by　a
shift　in　relationships　of　power　and　control　within　the　classroom，”based　on　the　view“the
classroom　as　a　social　context．”Furthermore，　van　Lier（2008，　pp．169－170）categorizes　six　fea－
tures3　of　autonomy　in　learning．　Cotterall（2008）describes　the　most　important　ability　of　autono－
mous　learners　as“decision－making　in　the　learning　process”．　Based　on　these　definitions　and
2　The　following　is　a　part　of　his　categorization：（1）passive：learners　are　unresponsive；（2）obedient：
　　learners　carry　out　instructions　given　by　the　teacher；（3）　participatory：learners　volunteer　an－
　　swers　to　teachers’questions；（4）inquisitive：learners　voluntarily　ask　questions；（5）autonomous：
　　learners　volunteer　to　assist　or　instruct　other　learners；（6）committed：learners　voluntarily　enter
　　into　a　debate　with　one　another．
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the　socio－cultural　approach，　the“autonomous　learner”is　defined　here　as　learners　who　can
manage　their　own　learning　in　social　settings　in　terms　of　meta－cognitive　awareness．
Method
Participants
　　　The　subjects　are　109　university　students　during　two　semesters，　including　30　foreign
students　from　Korea　and　China．　All　the　students　are　categorized　as　S－level，　which　is　the
lowest　English　proficiency　level　in　the　department．　Among・the　109　students，　one　is　a
sophomore　and　the　others　are　all　freshmen．　The　students　are　divided　into　three　groups，
high－，　mid－，　and　low－proficiency　based　on　the　results　of　term　examinations　and　classroom
quizzes．　Table　l　shows　descriptive　statistics　for　the　three　proficiency　groups．
Table　l
DescriPtive　Statisticsプb7　Tん7召θP7て）ficien（とy　GrouPS　in　Engtish　Lis，　tening
αα∬θs
（Spring　Semester）η（55） 漉αη SD
High－proficiency　group19 449．53 10，911
Mid－proficiency　group20 414．10 9，481
Low－proficiency　group16 344．13 28，649
（Fall　Semester） η（54） ハ46απ SD
High－proficiency　group18 425．2 16．7
Mid－proficiency　group22 373．4 19．5
Low－proficiency　group14 293ユ 293．1
　　　All　the　groups　show　significant　differences　in　English　proficiency　based　on　the　statis－
tical　analysis［Spring　semester：F（2，59）＝115．557，　p〈．01；Fall　semester：F（2，51）＝93．366，
p＜．Ol］．　All　the　analyses　will　be　conducted　based　on　these　three　proficiency　groups．
　　　The　participants　have　listening　classes　twice　a　week　and　about　30　classes　altogether
during　one　semester．　They　experienced　CL　style　classes　throughout　the　semester．　They
are　divided　into　groups　of　four　and　are　seated　face　to　face．　The　members　of　groups　are
fixed　for　a　month．　They　usually　decide　their　seats　by　drawing　lots　and　therefore　both
students　and　the　teacher　cannot　choose　group　members．
Procedure
　　　Before　listening　to　a　lecture　on　a　DVD，　they　usually　discuss　the　topic　of　each　unit　by
brainstorming．　They　exchange　their　ideas　or　question　each　other　for　about　ten　minutes．
After　the　group　discussion　they　share　their　ideas　with　the　class，　The　students　have　to　take
notes　while　watching　the　DVD，　and　after　the　first　or　the　second　watching　of　the　DVD　they
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compare　the　notes　with　their　peers，　Each　unit　has　a　writing－summary　exercise，　which
seems　to　be　difficult　for　the　S－level　students，　and　therefore　after　working　individually　for
several　minutes，　the　students　have　time　to　compare　their　answers　and　to　discuss　with
group　members．　The　students　are　often　encouraged　not　to　be　afraid　of　making　mistakes　in
speaking　English3．　At　the　end　of　each　class，　they　are　asked　to　give　feedback　on　themselves
on　a　sheet．　The　teacher　checks　these　feedback　sheets　twice　a　semester　and　returns　them
with　comlnents．
　　　At　the　end　of　each　semester，　the　teacher　gives　the　students　a“Semester－end　Question－
naire”．　It　consists　of　two　parts，　using　a　five－point　Likert　scale：The　first　part　is　to　evaluate
each　practice　barried　out　during　the　semester，　such　as　pronunciation　practice，　discussion
about　the　topic　before　listening　to　the　DVD，　and　vocabulary　quiz．　The　second　part　is　to
evaluate　difficulties　in　listening　comprehension，　such　as　unfamiliar　words　on　the　DVD，
unclear　English　sounds，　and　the　speaking　speed　on　the　DVD．　The　questionnaire　items　are
listed　in　the　appendix．　The　students　write　their　reflections　on　CL　experiences　at　the　end
of　the　semester．　A　statistical　analysis　is　conducted　on　the　results　of　the　questionnaire　and
aqualitative　analysis　is　carried　out　on　the　written　reports．
Results　and　Discussion
　　　Both　quantitative　and　qualitative　analyses　were　conducted．　First，　I　present　the　de－
tailed　findings　of　the　quantitative　analysis　of　the　questionnaire　and　then　those　of　the
qualitative　analysis　on　the　written　reports．
　　　Beginning　with　the　quantitative　analysis　of　the　questionnaire，　the　researcher　exam－
ined　the　answers　of　the　questionnaire　by　the　three　proficiency　groups．　An　ANOVA．　was
conducted　on　the　three　groups　to　examine　the　influence　that　English　proficiency　has　on
effective／preferred　practices　and　difficulties　in　the　listening　classes．
　　　The　results　show　that　significant　differences　are　recognized　in　the　difficulties　the
students　had　during　the　classes　in　the　fall　semester，　especially　between　the　high－and　low－．
proficiency　groups　in　terms　of　the　following　four　items：Difficulties　of　vocabulary［F（2，49）
＝3．319，P〈．05］；difficulties　of　pronunciation　［F（2，48）＝6．456，　P＜．01］；difficulties　of
speed［F（2，48）＝3．707，　P＜．05］；and　difficulties　of　discussion［F（2，49）＝4．857，1）〈．05］．
It　is　suggested　that　the　lack　of　English　vocabulary　is　a　significant　problem　for　the　LG，　and
it　causes　other　difficulties　in　pronunciation，　speed，　and　discussion．　Another　ANOVA　was
also　conducted　on　the　data　of　the　spring　semester，　but　no　significant　difference　was　found．
　　　To　examine　further　the　relationship　between　each　item　in　the　effective　practices　and
3　At　the　beginning　of　each　semester，　the　students　receive　guidance　about　CL；Don’t　speak　Japanese
　　during　the　class．　Don’t　be　shy．　If　you　have　a　good　idea，　let’s　share　it　with　the　classmates．．
　　Don’t　mock　or　jest　other　classmates　even　if　they　make　mistakes．　Let’s　enjoy　studying　English
　　and　you　will　improve　your　listening　skill！
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difficulties，　cofrelation　analyses　of　the　effective　practices　and　of　the　difficulties　were　car－
ried　out　respectively．　The　result　of　an　analysis　of　the　effective　practices　will　be　first　dis－
cussed．　The　eleven　questionnaire　items　are　shown　in　the　appendix．　Table　2　presents　the
results　of　a　correlation　analysis　between　effective　practices　in　the　spring　semester．　Only
the　items　with　significant　correlations　are　extracted．
Table　2
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　　　In　the　spring　semester，　strong　correlations　are　recognized　among　question　related
items　such　as　vocabulary　quiz，　and　question　and　answer　exercises　in　the　textbook．　A
correlation　is　a｝so　found　in　the　interaction　related　items，　such　as　comparison　of　notes，
question　and　answer　exercises　with　the　teacher，　and　discussion．　There　seems　to　be　focus
on　accuracy　and　therefore　a　desire　to　know　the“correct”or“authorized”answers．　Conse－
quently，　it　could　be　interpreted　that　the　students　depend　on　an　authoritative　source　such
as　a　teacher，　or　a　subtitle．
　　　In　the　fall　semester，　after　one　year　of　instruction　in　the　CL　style　listening　classes，　an
obvious　change　can　be　found　among　students　learning　styles．　Table　3　presents　correla－
tions　between　effective　practices　in　the　fall　semester．　Only　the　items　with　significant
correlations　are　extracted．
　　　The　students　focus　on　question　and　answer　exercises　in　the　textbook　as　expected，　but
anew　correlation　is　found　among　vocabulary　related　items，　such　as　vocabulary　exercises，
vocabulary　notebooks，　and　pronunciation　practices．　．It　indicates　that　the　students　are
motivated　to　learn　English　by　themselves．
　　　Figure　l　presents　a　comparison　of　the　effective　practices　among　the　three　groups　based
on　the　data　shown　in　Table　4．　The　information　in　Table　4　represents　the　average　of　Likert
scales　for　each　category．
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Table　4
ComPari’son（’f　tんe　E）ffective　Practices　Between　Three　Proficiency　GrouPs　Based　on五thert　Scales　in　Eng－
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　　　The　HG　in　the　spring　semester　attaches　greater　importance　to　accuracy　than　to　flu－
ency　and　highly　evaluated　the　items　of　the　vocabulary　quiz，　question－answer　exercises　in
the　textbook，　question－answer　with　the　teacher，　watching　a　DVD　with　English　subtitles，
and　review　tests．　After　one　semester　of　CL　instruction，　they　ranked　low　the　vocabulary
quiz，　question－answer　exercises　in　the　textbook，　question・answer　exercises　with　the　teacher，
and　watching　a　DVD　with　English　subtitles．　Instead，　they　highly　evaluated　the　discussion．
These　changes　represent　that　the　HG　had　learned　the　importance　of　interaction　with　peers．
　　　The　MG　in　the　spring　semester　took　seriously　the　items　of　question－answer　exercises’
with　the　teacher，　watching　a　DVD　with　English　subtitles，　and　vocabulary　notebook．　After
one　semester　of　CL　instruction，　they　put　greater　importance　on　discussion，　writing・
summary　exercises，　and　comparing　notes　with　other　students　in　the　fall　semester．　It　sug－
gests　that　the　MG　enloyed　the　interaction　with　peers．　In　addition，　they　had　acquired　a
meta－cognitive　viewpoint　towards　their　learning．
　　　Among　the　three　proficiency　groups　the　LG　put　most　emphasis　on　the　items　of　vocabu－
lary　exercises　and　watching　a　DVD　with　English　subtitles．　However，　it　is　obvious　that　the
LG　shows　the　greatest　change　among　the　three，　after　one　semester　of　CL　style　listening
instructions，　in　vocabulary　exercises，　question－answer　exercises　with　the　teacher，　compar－
ing　notes　with　other　students，　and　watching　a　DVD　with　English　subtitles．　Such　changes
indicate　that　the　LG　had　gradually　learned　to　participate　in　the　interaction　with　peers，　but
it　seems　to　be　difficult　for　the　LG　to　participate　in　discussions．
　　　Next，　I　will　present　the　results　of　an　analysis　of　the　difficulties　the　students　had　during
classes．　See　the　Appendix　for　the　seven　questionnaire　items　of　difficulties．
　　　Table　5　shows　the　results　of　a　correlation　analysis　between　difficulties　in　the　spring
semester．　Only　the　items　with　significant　correlations　are　extracted．　As　is　shown　easier　in
Table　5，　in　the　spring　semester，　vocabulary　related　problems　have　a　strong　correlation　with
the　difficulties　in　understanding　long　sentences　spoken　with　native　pronunciation　at　a
natural　speed　in　the　lectures　on　a　DVD．
　　　In　the　fall　semester，　a　similar　tendency　is　recognized．　Table　6　shows　detailed　results　of
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Table　5
Correlations」Betwθen　Items　of　l）勾ウ「iculties　in　Sメ）ring　Semester　English五istening　Clαsses
resultvocabularypronunciatiospeedsentencelengthcontentdiscussion
result
vocabulary ．287＊ ，325＊
pronunciatio ．664＊＊ ．340串 ．378＊宰
speed ．368＊＊ ．474＊＊ 。321＊
sentence ，449＊＊
length ．300＊ ．367＊＊
content
discussion
　　ノ＞b彦e．　＊寧」ウ　〈　．01，　　零1｝〈　．05
Table　6
Correlations　Between　Ite〃zs（ゾヱ）勾ウficulties　in　Fall　Semester　in　English」Listening　Classes
resultvocabularypronunciatiOspeedsentencelengthcontentdiscussion
result ㌦328＊ 一．445＊＊ 一．408＊＊ ・．362＊＊ 一．328＊ 一。378＊＊
vocabulary
pronunciatio ．583＊＊ ．543＊＊
speed ．763＊＊ ．543＊＊
sentence ．390＊＊ ．411＊＊
1ength ．419＊＊
content ・．637＊＊
discussion
ノVo　te．　＊＊p＜　．01，　＊pく．05
acorrelation　analysis　of　difficulties　in　the　fall　semester．　Only　the　items　with　significant
correlations　are　extracted．　As　is　shown　in　Table　6，　the　speaking　speed　of　the　lecturer　on　the
DVD　is　the　main　problem　for　the　students　in　understanding　the　listening　materials．　Eng・
lish　pronunciation　and　tedious　lecture　topics　on　the　DVD　are　also　considered　to　prevent　the
students　from　understanding　the　listening　materials．　In　addition，　the　year　end　grades
representing　the　results　of　term　examinations　and　classroom　quizzes　showed　a　significant
negative　correlation　with　most　of　the　difficulties　the　students　had　in　the　listening　classes
during　the　fall　semester．
　　　The　following　Figure　2　illustrates　a　comparison　of　the　difficulties　among　the　three
proficiency　groups　based　on　the　data　in　Table　7．　The　information　in　Table　7　denotes　the
average　of　Likert　scales　for　each．category．
　　　In　the　spring　semester，　the　vocabulary－related　problems，　including　difficult　vocabu－
lary，　English　pronunciation，　and　lecturer’s　speaking　speed，　are　serious．　Especially　pronun－
ciation　seems　to　be　the　main　problem．　It　can　be　interpreted　that　the　LG　and　the　MG　have
asimilar　difficulties　in　the　listening　classes．
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Comparison　of　difficulties　in　listening　classes　in　the　three　cases　in　the　spring　and　fall　semes一
Table　7
ComPari°son　qブthe　l）ifficulties・Between　Three　Pr（り’icien（：y　GrouPs　bニソLikert　Scαles　in　English　Listening
ααssθs
DifficultiesvocabularypronunCiatiOnspeedsentencel ngthtopicdiscussion
High 2．8 3．7 3．1 2．5 29 2．5 2．0
SpringMid 3．2 3．8 3．7 2．9 3．3 2．7 2．6
Low 3．3 3．6 3．8 3ユ 3．3 2．8 2．8
High 2．6 3．0 3．2 2．7 3．0 2．4 1．9
Fall Mid 3．0 33 3．4 2．8 3．6 2．9 2．5
Low 3．5 4．2 4．1 3．4 3．6 3．0 2．9
　　　The　results　in　the　fall　semester　show　significant　differences　between　the　three　profi－
ciency　groups，　similar　to　the　results　of　the　ANOVA　shown　at　the　beginning　of　this　paper．
After　one　semester　of　instruction　in　the　CL　style，　all　students，　except　for　the　LG，　report
lowered　anxieties　in　the　classroom．　Difficulties　in　the　lecturer’s　speaking　speed，　the　length
of　the　lecture，　and　complicated　sentence　structures　have　a　strong　correlation，　reflecting　the
fact　that　the　textbook　for　the　fall　semester　is　difficult　with　many　unfamiliar　words　and
longer　scripts．　Each　unit　lecture　is　approximately　seven　minutes　long，　and　this　might　also
be　an　overwhelming　burden　for　the　LG　students．　Such　findings　imply　that　the　LG　focuses
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on　immediate　difficulties，　such　as　unknown　vocabulary　or　English　pronunciation．　It　can　be
interpreted　that　the　LG　has　not　yet　developed　enough　meta・cognitive　awareness　to　reflect
on　themselves．
　　　Amajor　finding　from　the　quantitative　analyses　is　that　a　sharp　change　i孕the　stu－
dents’learning　styles　is　recognized　in　the　fall　semester．　The　learning　attitude　transformed
by　focusing　on　fluency　rather　than　on　accuracy．　Most　students　put　more　significance　on
the　interaction　than　on　obtaining　high　grades　in　the　quizzes．　As　a　result，　they　are　more
motivated　and　show　more　meta－cognitive　awareness．
　　　In　a　qualitative　analysis　of　students’written　reports，　it　was　found　that　most　of　the
students　in　the　HG　enjoyed　group　discussions　and　positively　evaluated　their　discussion
experiences　in　the　listening　classes．　This　is　shown　in　the　following　students’comments．
“We　enjoyed　interaction　among　classmates，　but　I’m　afraid　that　our　willingness　to　speak　is
not　enough．”“Group　discussion　makes　us　learn　how　to　work　together　with　others　and　how
to　explain　our　own　ideas　to　others．”“Group　discussion　is　good　for　me　to　communicate　with
Japanese　friends．”“1’d　like　to　share　the　ideas　with　all　the　classmates　after　group　discus－
sion．”“We　could　enjoy　group　discussion　if　we　are　positive，”“Group　discussion　is　a　good
opportunity　to　share　our　knowledge．”They　learned　a　large　variety　of　ways　of　thinking，
which　means　that　they　increased　their　meta－cognitive　awareness．
　　　The　MG　focuses　on　the　enjoyment　of　sharing　opinions　with　classmates．“rm　getting
better．　I　think　group　discussion　is　good．”“I　think　we　should　do　more　group　discussion
with　other　students．　We　can　talk　about　our　own　feeing　about　the　lesson．”“Group　discus－
sion　is　very　good　way　to　understand　the　lecture．”In　addition，　some　students　noticed　the
importance　of　vocabulary　knowledge．“Vocabulary　is　very　important．　If　I　understand　all
of　them，　I　will　study　easilier．”On　the　other　hand，　some　students　pointed　out　the　problems
of　CL．“Many　students　speak　Japanese　during　discussion．”“Only　a　few　students　always
want　to　speak　in　the　group．”
　　　The　LG　presented　another　evaluation　of　CL．　They　got　help　in　expressing　their　opinions
in　English　during　group　discussions．“Discussion　helps　me　understand　what　I　don’t　know。”
“Iam　not　good　at　English，　but　we　cooperated　to　speak　English　during　group　discussion．”
“It　is　good　that　I　try　hard　to　listen　to　my　friends　and　I　feel　easy　to　speak　English　in　a　small
group．”For　the　students　in　the　LG，　group　discussions　seem　to　be　helpful　to　understand　the
lecture　on　the　DVD．　Several　students　wrote　that　they　improved　their　listening　skills．　How－
ever，　some　students　pointed　out　that　they　had　some　difficulties　with　the　lack　of　vocabulary
for　discussions．“Discussions　seem　to　be　helpful　but　actually　we　cannot　express　our・
selves．，，
　　　In　summary，　the　HG　looks　at　the　whole　group　activity　using　reflective　viewpoints　arld
so　demonstrating　meta－cognitive　awareness．　The　MG　takes　a　positive　attitude　towards
interaction　among　group　members　and　at　the　same　time　some　of　these　students　express
critical　viewpoints　about　the　group　activity．　The　LG　often　depends　on　other　members
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during　the　group　discussions．　Through　CL，　however，　they　become　more　willing　to　study
English　because　their　an文iety　declined．　It　is　likely　that　interaction　among　small　groups
lowered　their　affective　filter　against　learning　English．　What　is　important　in　these　findings
is　that　the　English　proficiencY　levels　of　the　students　influence　the　learning　attitude：the
higher　the　proficiency　of　the　students，　the　more　meta－cognitive　awareness　they　have．
　　　The　students　in　different　proficiency　groups　cooperate　to　deepen　their　understanding
of　the　listening　materials　or　broaden　their　views　about　the　theme　of　listening　materials．　In
addition，　some　students　appear　to　be　more　motivated．　This　indicates　that　Vygotsky’s
theory　of　ZPD（Zone　of　Proximal　Development）（1996）is　pertinent　to　this　discussion．
Conclusion
　　　It　can　be　concluded　that　the　study　demonstrated　the　effectiveness　of　CL　in　university
English　listening　classes．　On　the　whole，　CL　encouraged　the　students　to　be　active　listeners，
who　have　their　own　opinion．　CL　also　motivated　the　students　to　study　English　harder　by
lowering　the　affective　filter　against　English　listening　practices．
　　　CL　can　cultivate　not　only　an　autonomous　learning　attitude　but　also　an　awarelless　for
mutual　understanding．　It　can　be　inferred　that，　as　Bakhtin（1981）suggests，　friends’remarks
influence　other　students．　Thus　the　study　shows　that　the　CL　Inethod，　even　with　its　own
problems，　is　considered　to　be　effective　in　raising　meta－cognitive　awareness　and　conse－
quently　fostering　autonomous　learning　attitudes　in　English　listening　classes　for　university
students．
　　　The　pilot　study　shows　only　the　tendencies　of　Japanese　university　students　towards　CL．
Ethllographical　observation　or　triangulation　research　methods　will　be　essential　for　future
research．　In　addition，　roles　of　teachers　should　be　analyzed　in　detail　as　they　would　facilitate
to　maximize　oPPortunities　for　learner　autonomy．
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Appendix
Questionnaire　about　CL　with　a　five－point　Likert　scale
＜Part　I＞Evaluate　each　practice／review　technique　from　a．　to　l．
　　a．Basic　pronunciation　practice
　　b．Discussion　about　the　topic　with　other　students　before　listening　to　the　lecture
　　c．Vocabulary　exercises
　　d．Vocabulary　quiz
　　e．Answer　questions　in　the　textbook
　　f．Answer　the　teacher’s　questions　while　watching　a　DVD
　　9．　（deleted）
　　h．“Revise　your　Notes”exercise（Summary　of　the　lecture）
　　i．Compare　your　noteS　with　other　students’
　　j．Watching　a　DVD　with　English　subtitles
　　k．Unit　review　test
　　l．Vocabulary　notebook
＊Item　g）is“a　discussion　among　students　about　a　DVD”，　which　I　did　not　use　because
　of　being　not　helpful，　and　therefore　item　g）is　deleted．
〈Part皿＞Evaluate　difficulties　in　understanding　lectures　on　a　DVD　from　A　to　E．
　A．Vocabulary　is　unfamiliar／difficult．
　　B．English　pronunciation（elision，　etc．）is　difficult．
　　C．The　lecturer’s　speaking　speed　is　too　fast．
　D．Sentences　are　too　complicated　to　understand．
　　E．The　lecture　on　the　DVD　is　too　long　to　concentrate　on．
　　F．The　topic　of　the　lecture　on　the　DVD　is　boring．
　G．Icannot　join　the　discussion．
